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Abstract 
The present research was an attempt to systematically investigate the improvement of teaching 
collaborative strategic reading (CSR) technique on students’ reading comprehension of 
descriptive texts in Year-8 of “SMP Negeri 18 Pontianak” in the academic year of 2016/2017. 
The research was a classroom action research which consisted of planning, acting, observing, 
and reflecting. It was done in three cycles. The subject of the research was Learning Group 
VIIID with 35 students. The data were collected by an observation and measurement 
technique. The tools were observation checklist, field note and reading test to observe the 
students’ behaviors in the classroom. The result showed that the students could comprehend a 
descriptive text because the teaching and learning behaviors were improved. The improvement 
of the behavior of students and teacher in the classroom affected the improvement of students’ 
skill in reading. Sharing in group discussion made students’ social skill getting better and 
more active in the classroom. Therefore, the students’ achievement was improved 
significantly. As a conclusion, the problems that the students faced could be solved through 
group discussion using CSR technique. 
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Reading is a language skill that students 
need to learn. It is an interactive process that 
goes on between the reader and the text. By 
reading the students can get new information 
and become familiar with the new grammar 
as well as widen their vocabulary. It is an 
important skill for students to succeed not 
only in learning English but also in learning 
other subjects where reading is required. 
Grabe (2009, p. 14) defines, “reading” as “a 
comprehending process”. Rubin cited in 
Westwood, (2001, p. 10) describes “reading 
comprehension” as “a complex intellectual 
process involving number of abilities”. 
Readers must use information already 
acquired to filter, interpret, organize, reflect 
upon and establish relationships with the new 
incoming information on the page. Snow 
(2002, p. 11) defines “reading 
comprehension” as the process of 
simultaneously extracting and constructing 
meaning through interaction and involvement 
with written language”. In order to 
understand a text, a reader must be able to 
identify words rapidly, to know the meaning 
of almost all of the words and to be able to 
combine units of meaning into a coherent 
message. 
In the reference to the preliminary 
observation, many students of SMP Negeri 
18 Pontianak had problems to comprehend 
descriptive texts. They had difficulty in 
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identifying the text because there were many 
words that they were unfamiliar with. So, it 
troubled the students when identifying them. 
Also, they had a problem to comprehend 
descriptive texts. A possible solution to this 
problem is doing a classroom action research. 
A descriptive text was one of the texts 
taught at Junior High School. Wardiman, 
Jahur, and Djusma, (2008, p. 16) define “a 
descriptive text” as “a text that describes the 
features of someone, something, or a certain 
place”. Wardiman, Jahur, and Djusma (2008) 
specify the generic structure of the 
descriptive text as identification and 
description. The former is the part of the 
paragraph that identifies phenomenon to be 
described; and the later is the part of the 
paragraph that describes the character. This 
indicates that a descriptive text identifies a 
phenomenon and portrays parts, qualities, or 
characteristics.  
A teaching technique is an important 
factor in a teaching and learning process. 
There are techniques to teach reading 
comprehension. One of them is collaborative 
strategic reading (CSR) technique. With this 
technique, students are taught reading 
comprehension while working cooperatively 
(Klingner & Vaughn, 1998). In other words, 
students were given an opportunity to 
contribute to their group by working together. 
CSR reflects many by Dewey (Gandish, 
2005). He believes that the social group 
function was to engage the students in 
cooperative learning and shared goals. CSR 
enables students to initiate the 
comprehension strategies in small 
collaborative groups of four or five (Dewey 
cited in Gandish, 2005).  
CSR is one of the collaborative 
techniques to teach English. It is a technique 
designed to improve understanding. Students 
learn four strategies through (a) preview, (b) 
click and clunk, (c) get the gist, and (d) wrap 
up. These steps are applied to activate 
background knowledge and to make 
predictions prior to reading (preview 
strategy); to monitor reading and to enhance 
vocabulary development during reading 
(click and clunk strategy); to identify 
important ideas (get the gist strategy); and to 
summarize key ideas following reading 
(wrap-up strategy) (Klingner & Vaughn, 
1998). CSR is applied “to enhance students’ 
comprehension of text” (Ziyaeemehr 2012, p. 
39) “to improve students’ strategic reading 
abilities through small group discussion” 
(Fan 2010, p. 19). This technique enables 
students to work in a small group 
cooperatively, so they have an opportunity to 
discuss and to share the ideas among the 
member of the groups as well as to develop 
their social skills.  
Furthermore, CSR technique had proven 
a good technique for improving students' 
reading comprehension. The first study using 
CSR technique was done by Klingner and 
Vaughn in 1996 entitled “Reciprocal 
Teaching of Reading Comprehension 
Strategies for Students with Learning 
Disabilities Who Use English as a Second 
Language”. This research was conducted 
with 26 seventh and eighth graders with low 
learning disabilities. Students in both groups 
made significant progress in reading 
comprehension, and that students in both 
groups continued to show improvement in 
comprehension when provided minimal adult 
support. 
 
 METHOD 
A research design methodology is an 
approach and a set of supporting methods and 
guidelines to be used as a framework to 
design a research. Blessing and Chakrabarti 
(2009, p. 9) state, “A methodology for 
research design should guide the selection 
and application of a suitable approach and 
appropriate methods, and encourage 
reflection on the approach and methods to be 
used”.  
This research was a classroom action 
research (CAR). Burns cited in Burns (1999, 
p. 30) states, “it is the application of fact-
finding to practical problem-solving in social 
situation with a view to improving the quality 
of action within it, involving the 
collaboration and co-operation of researchers, 
practitioners, and laymen". A classroom 
action research in this context uses the model 
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developed by Kemmis and McTaggart cited 
in Burns, (1999). This model includes 
planning the action, implementing the action, 
observing or monitoring the action, and 
reflecting the result of observation. This 
research focused on the effort to improve the 
students’ reading comprehension through th 
improvement of classroom behaviours. 
The research was conducted to Year-8 
students SMP Negeri 18 Pontianak in 
Academic Year 2016/2017. The research 
subject was Learning Group VIII D that 
consisted of 35 students. They were chosen 
as the subject of the research because the 
students in this class were dealing with an 
issue in reading comprehension of descriptive 
texts.  
To collect the data, the observation 
technique was applied. The tools were 
observation checklist and field note. 
Observation checklist was used to observe 
the behavior of students and the teacher in 
conducting CSR technique in the classroom 
activity. Field note was constructed by the 
writer to record important events in every 
meeting during teaching and learning 
process. It included students' interaction and 
activity during CSR technique being applied 
to descriptive texts. Field note was also used 
to give additional information which could 
not be gathered from observation checklist 
such as the events that happened during the 
implementation of CSR technique.  
 
 FINDINGS AND DISCUSSION 
 Findings 
After the research was conducted and 
the data were collected, it was found that 
through the improvement of classroom 
behaviors collaborative strategic reading 
technique improved students’ reading 
comprehension. It was supported by the 
improvement of students’ behavior in the 
observation checklist, field note and teacher’s 
observation from cycle to cycle. Based on 
those tools, in the first cycle, many students 
did not give their attention when the teacher 
was explaining the instruction of the 
strategies. Many of them were talking and 
playing around with their friends. Therefore, 
they were warned by the teacher. Besides, 
they looked confused with the strategies 
used. They could not follow the instruction 
well. Thus, it made the activities did not run 
smoothly. Many students not actively share 
their ideas in the group discussion as well as 
in the sharing session. There were only some 
groups who participated in the classroom.  
In Cycle Two, the students gave their 
attention to the teacher when she explained 
the instructions. In this time, the class 
situation and atmosphere got better than the 
first cycle. Many students showed their 
activeness in the classroom by participating 
in the sharing discussion. They were 
enthusiastic in mentioning their topics, 
clunks, and gist to the class. Unfortunately, 
some students still did not share ideas in 
groups. Also, some students were talking 
useless things when making questions in 
wrap up activity.  
In the third cycle, the students gave their 
attention to following teacher’s instruction. 
They listened to her carefully. In the teaching 
and learning process, many students 
participated in the classroom activities. They 
were active in giving their ideas to the group 
as well as in the class. The students gave 
their best efforts in every activity. They 
looked serious when the activities were in the 
process. Many groups participated in 
mentioning their topics, clunks, gist, and 
sharing their questions with the class. They 
also enthusiastic in questioning the questions 
they made to the other group. Furthermore, 
the class was in control and the atmosphere 
was good.   
In addition, the writer made tables about 
students’ mean score and students’ 
achievement of descriptive texts in the first, 
second, and third cycles as the impact of the 
improvement of students’ learning behavior 
and also the observation of the collaborator 
as well as follows: 
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Table 1. Students’ Mean Score in Cycle 1, Cycle 2, and Cycle 3 
Cycles Improvement  
    1        61.71 
    2        74.41 
    3        85.71 
 
Table 2. Students’ Achievement of Descriptive Text  
 
 
  
Table 3. Observation of Collaborator 
Cycles   Observation of Collaborator 
 
 
1st 
The students were unfamiliar with the strategies and the roles in CSR. 
They looked confused. So, it made the students uneasy to follow the 
instructions given. Then, many students still could not engage one to 
another in discussing the text in their own group. The teacher and the 
students also were running out of the time. The discussion session was in a 
hurry because the time was not enough. Thus, because of the teaching and 
learning did not run smoothly, it affected the students’ comprehension. 
Therefore, the teacher looked seriously toward students’ activity in sharing 
idea and discussion results in the classroom. Then, the students would be 
given more explanation about all the strategies and instructions. Also, 
there would be a changing of time for a discussion session. However, there 
was a good atmosphere which some students looked enjoy the class. In 
addition, the students were asked to be more active in the next cycle by 
giving more time and chances to speak in sharing ideas activity. 
 
2nd 
In the second cycle, the students showed their enthusiastic and activeness 
in the classroom. Many students already showed their enthusiasm for 
sharing idea or opinion both in group and classroom. But, the students still 
have a problem in making questions in wrap up activity. Thus, the teacher 
pushed the students to use their critical thinking in the next cycle when 
they discuss the text through CSR technique.  
 
 
3rd 
Most of the students cooperated with their group very well. Also, they 
showed their interest and enthusiastic in analyzing the text and sharing the 
discussion results. They were critically giving the idea to the group and 
getting involved actively in the classroom. It was seen when they argued 
with each other to obtain the best results. Furthermore, the teaching and 
learning process and learning behavior got better from cycle to cycle. The 
students were helped by CSR technique. It facilitated the students in 
comprehending the descriptive texts. Thus, it improved students’ reading 
comprehension of descriptive texts by seeing their activities and learning 
behavior in the classroom.  
No Aspects of 
Descriptive Text 
Cycles 
1st 2nd 3rd 
1. Identification 70% 94.11% 100% 
2. Description 71.42% 79.41% 100% 
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The criteria in the observation checklist 
and field note that were fulfilled during the 
teaching and learning process also 
observation from the teacher supported the 
improvement of teaching-learning behavior. 
Which the students were active in sharing 
their ideas in the group and classroom, and 
the effect was they were able to understand 
the descriptive texts well. Because of that, 
students’ comprehension of descriptive texts 
improved significantly. Those matters 
showed that the use of CSR technique in 
teaching descriptive texts improved the 
teaching and learning process and affected to 
the students’ reading comprehension.  
 
Discussion 
The classroom action research had been 
conducted in this research to investigate 
students’ reading comprehension 
improvement in descriptive texts through 
collaborative strategic reading (CSR) 
technique. It consisted of three cycles where 
each cycle consisted of one meeting (2 x 40 
minutes). The teacher taught the students by 
implementing CSR technique in teaching 
descriptive texts, while the writer observed 
the entire process of teaching and learning 
and students’ behavior. The research was 
held on September 9th – 16th, 2016. The 
students were required to implement the 
procedures of CSR in reading comprehension 
of descriptive texts in the group.   
While implementing the technique, the 
students wrote the result of their preview, 
clunk, gist, and wrap up from the text into a 
learning log. The writer as the observer 
recorded the process of what actually 
happened in the classroom through 
observation checklist and field note. The 
students' individual score was taken from the 
objective test. It consisted of 10 items. The 
data was calculated by calculating the score 
of all the students.  
When the strategies of CSR technique 
were implemented in the first meeting by the 
teacher, the activity did not run smoothly. 
The students still did not get used to the 
technique yet, so some students still got 
confused about the strategies and roles of 
CSR. It made the students uneasy to follow 
the instructions given. Then, only a few 
groups participated in sharing idea and 
discussion results. They also still could not 
engage one to another in discussing the text 
in their own group. The teacher and the 
students also were running out of the time. 
The discussion session was in a hurry 
because the time was not enough.  
Based on the result of the observation in 
the first cycle, the writer and the teacher 
attempted to cover the shortcomings that 
happened at the previous meeting. As the 
discussion between the teacher and the 
writer, there were some changes that were 
done by them in order to improve the 
weaknesses in the teaching and learning 
process. The teacher and the writer 
considered to change the time management 
and activity in the classroom. Also, they 
made a limitation of time to each section of 
reading. In addition, the teacher would 
explain the strategies and roles of CSR to the 
students again. So, they could understand 
well about the strategies. 
The first results of the students’ 
individual scores were still unsatisfying and 
it affected to the students' mean score. The 
mean score was 61.71 and qualified "poor to 
average" and the students' achievement of the 
descriptive text was not satisfying yet. It was 
70% and 72.41% for identification and 
description. Furthermore, most of the 
students had a problem in comprehending the 
description in descriptive texts.  
In the second meeting, the teacher 
emphasized the students to actively 
participate in sharing their idea in the group 
as well as in the classroom. Which, when 
they get involved in the classroom it could 
help them understand the subject matter well. 
In this meeting, many students were actively 
participating in the classroom, but still, some 
students could not actively share their idea 
and give the opinion to the group. They also 
have problem in making question in wrap up 
activity. Based on the result of the 
observation in the second cycle, the writer 
and the teacher attempted to cover the 
shortcomings that happened at the previous 
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meeting. As the discussion between the 
teacher and the writer, there was a change 
that was done by them in order to improve 
the weaknesses in the teaching and learning 
process. The teacher and the writer planned 
to push the students to use their critical 
thinking when analyzed the descriptive texts 
using the strategies of CSR technique in their 
group especially when they make the 
question. 
Hence, there was an improvement in 
students' individual score which the students' 
mean score increased to 74.41 and it 
qualified "average to good". The students' 
achievement of descriptive text in identifying 
the text had improved while in the 
description had not improved yet. It was 94% 
for identification and 74.91% for description. 
Furthermore, only half of the students had a 
good result of their individual scores and 
some students still encountered difficulty in 
comprehending the description in descriptive 
texts. 
Next, in the third meeting, the students 
were pushed to use their critical thinking in 
discussing the text using CSR technique. 
They focused on making questions. In this 
time, most of the students showed their best 
by arguing each other and deciding the 
discussion results. The students made many 
questions and shared it with the whole class 
to be discussed. Therefore, they got many 
descriptions of the text by using wrap up 
strategy. From this strategy, they could 
collect much information to be gathered as 
descriptions from the text.  
Furthermore, the students were very 
enthusiastic in following the activities, 
discussing their ideas critically and getting 
involved actively in sharing discussion 
results. The teaching and learning process 
and also learning behaviors were improved 
significantly. It affected the students’ 
individual score, mean score, and 
achievement in descriptive texts. The 
students’ mean score was 85.71 and qualified 
“good to excellent”, and students’ 
achievement was 100% for identification and 
description. In this stage, both the writer and 
the teacher concluded that the third cycle had 
been successful. The teaching and learning 
process was better than the first and second 
cycle. 
In conclusion, the research findings of 
the classroom action research were 
satisfying. The students’ reading 
comprehension of descriptive texts had 
improved significantly by implementing CSR 
technique. It was shown in the teaching and 
learning process and learning behavior. By 
using CSR technique the students were asked 
to learn in groups and share ideas with each 
other with the other groups. It could avoid the 
students that were passive in teaching and 
learning process because they had their own 
responsibility in the group. Also, they 
showed their interests read and it affected 
their ability in reading comprehension. Thus, 
the prediction of the action hypothesis was 
accepted.
 CONCLUSION AND SUGGESTION 
 
 Conclusion 
The research focused was an attempt to 
improve students’ reading comprehension of 
descriptive texts. Based on the data analysis, 
it proved that collaborative strategic reading 
technique was a good technique for 
improving students' reading comprehension 
of descriptive texts. Which the concept of 
CSR technique could help the students to be 
more active in sharing their idea in the group 
and classroom, and the effect was they were 
able to comprehend the descriptive texts well. 
The improvement of students and teacher’s 
behavior in the classroom affected the 
improvement of students’ skill in reading. 
Sharing in group discussion made students’ 
social skill getting better and more active in 
the classroom. 
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 Suggestion 
After conducting the research, the writer 
has some suggestions for further researchers 
and teachers who are going to use this 
technique. First of all, this technique is 
recommended to the English teacher as the 
alternative to teaching English reading 
comprehension of descriptive texts. Second, 
if researchers and teachers want to use this 
technique, make sure that they have very well 
preparation. They have to give a clear 
instruction of using CSR technique to the 
pupils to avoid misunderstanding in 
performing English reading comprehension. 
So, they could implement it well and has a 
good improvement in their pupils. Also, they 
should manage time and classroom 
effectively in order to create a comfortable 
and conducive atmosphere during the 
teaching and learning process.   
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